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Abstract

In March 2009, the MEXT* announced the new Course of Study for Senior High Schools,
which will be implemented in 2013. Since this announcement, heated debates have cropped
up on conducting English classes in English. This paper aims to clarify where the problems,
if any, lie by looking into senior high school teachers’ (both JTEs® and ALTs®) and students’
perceptions of English classes that are, “in principle, conducted in English.” A survey was
carried out to research the following questions: How do students and teachers perceive the
MEXT’s idea? If they are resistant to it, what are their reasons? What are the practical
problems? Among the things found in this survey is that some JTEs are feeling a lack of
support, such as the support of role models, in changing the approach to language teaching;
that students who are not used to such an approach worry about their comprehension in
such classes; and that both the JTEs and the students prefer the use of the Japanese
language to make the class content understandable.
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1. Introduction

Since the new Course of Study for senior high schools was announced in March, 2009, one of the
most debated issues has been its requirement of the use of the English language in conducting English classes.
Many scholars and language teachers (Erikawa 2009a, Erikawa 2009b, Otsu 2009, Saito 2009a, Saito 2009b,
Terashima 2009, Yamada 2008, Yanase 2009, Matsumoto & Otsu 2010, etc.) have been discussing the pros and
cons of teaching and learning English in English (hereafter, TLEIE?) in senior high school English classes.
There seems to be a lot of resistance to TLEIE. Why is that? What are the justifications for this resistance? What
are the reactions of English teachers and students to this? What can we do to overcome the difficulties?

Among the questions raised above, the present study attempts especially to get a clearer view of how
the direct stakeholders, teachers and students, perceive this change that the MEXT is trying to bring about in

! The MEXT: The Japanese Ministry of Education, Culture, Sports, Science and Technology
2 JTEs: Japanese teachers of English
® ALTs: assistant language teachers
* In this paper, we are going to use the acronym TLEIE (teaching and learning English in English) for such classes
where English is used as a main language by teachers and students.
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their classrooms. In addition, further questions are addressed as to whether they are ready for this change, and if
not, what should be done. A survey was carried out among JTES, ALTs, and students at senior high schools in
Fukui Prefecture. Based on this survey, we will discuss how one should consider the present debate and what

needs to be done in order to be ready for the change.

2. Background of the study

In this section, we will first review the MEXT’s statements regarding the use of English language in
English classes. We will then discuss what the MEXT has discovered regarding the current practices of TLEIE
at senior high schools. Finally, we will go over the main points of the debate concerning TLEIE at senior high
schools, briefly examining their justifications.

2.1  The statement in the new Course of Study
In regard to the use of English in senior high school English classes, the new Course of Study® states
as follows:

When taking into consideration the characteristics of each English subject, classes, in principle, should
be conducted in English in order to enhance the opportunities for students to be exposed to English,
transforming classes into real communication scenes. Consideration should be given to use English in
accordance with the students’ level of comprehension. (Original in Japanese in MEXT 2009a: 92,
English version in MEXT 2010: 7)

After the MEXT’s announcement of this statement in March, 2009, heated debates arose. The MEXT,
in the New Course of Study Guide that was issued in December of the same year, explained in more detail the

intention behind the statement in regard to TLEIE as follows:

The statement “classes, in principle, should be conducted in English” means that as teachers conduct class
in English, students also use as much English as possible in class, and that by doing so, language
activities in English are made the centre of instruction. This aims at enriching the opportunities for
students to be exposed to English and for them to communicate in English in class. It ensures instruction
that allow students to understand and express themselves directly in English. (MEXT 2009b:43-44,
translated into English by H. Yamada)

The guide states that when pursuing the acquisition of English language skills, the use of as much
English as possible in class is important because students’ opportunities to use English in their daily lives are
quite limited. Teachers’ use of easy English to explain and help students understand is encouraged. Extensive
reading and writing and other language activities balancing the four skill areas are regarded as important. The
guide also states that teachers can think of the use of Japanese in grammar explanation, providing that the
centre of the class is language activities. Teachers are encouraged to devise different ways to use the level of
English that suits students’ language level. They may sometimes use Japanese, providing that the centre of

the class is language activities in English. Teachers’ corrective feedback, both in oral and written

> The new Course of Study was announced in March, 2009. It will be implemented in April, 2013.
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communication, is encouraged, too. In order to further clarify the MEXT’s intention behind the statement,
Okabe (2010: 207) rephrased it as follows: “English classes should basically be conducted in English so that
students are exposed to English and have experiences communicating in English.”®

2.2.  Current practices at senior high schools: the MEXT?’s survey

According to the MEXT’s survey in December, 2007 (MEXT, 2008), the percentage of JTEs who
said they speak mostly in English is between 20.7% to 26.7% in OC (Oral Communication) classes and
between 1% and 1.5% in English | and English Il classes (see Table 1). On the other hand, the percentage of
students who said they have opportunities to converse with other students in English in every class is 4.8% in
English I class and 49.1% in OC | class (see Tables 2 & 3).

Table 1 SHS JTEs’ use of English (in courses other than international courses)

English is rarely used. |English is used less than 50%. | English is used more than 50% JEnglish is mostly used.
oc I 1.8% 43.6% 33.9% 20.7%
oc I 2.9% 41.0% 29.3% 26.7%
English I 9.9% 78.6% 10.0% 1.5%
English I 13.0% 78.8% 7.3% 1.0%,
Reading 20.0% 74.1% 5.4%. 0.5%
Writing 25.0% 70.2% 4.4%) 0.5%

(adapted from MEXT 2008, highlighted by the authors)

Table 2 SHS students’ use of English in English | (in courses other than international courses)

In every classjSometimes|Rarely done|Never done
Students talk with each other in English. 4.8% 40.2% 41.5% 13.5%
Students write compositions. 1.9% 34.6% 47.4% 16.1%
Students listen to English texts and grasp the outlines, 12.4% 56.3% 25.4% 5.9%
Students read English texts and grasp the outlines. 38.5% 44.6% 13.2% 3.7%

(adapted from MEXT 2008, highlighted by the authors)

Table 3 SHS students’ use of English in Oral Communication | (in courses other than international courses)

In every classfSometimes|Rarely done|Never done
Students talk with each other in English. 49.1% 40.9% 7.8% 2.2%
Students write compositions. 38.8% 49.2% 10.4% 1.6%
Students listen to English texts and grasp the outlines. 11.1% 54.4% 27.5% 6.9%
Students read English texts and grasp the outlines. 1.2% 12.3% 37.6% 48.8%

(adapted from MEXT 2008, highlighted by the authorss)

Based on the data above, we can assume that classes are not primarily conducted in English, even

6 English translation by H. Yamada
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in OC class, although the use of English is higher in it. More than 50% of the responding students do not
have opportunities to speak with their peers in English in every class, even in OC I. Considering the data
provided by the MEXT itself, the reality seems to be far from what the MEXT is trying to realize with the
new Course of Study in 2013.

2.3 The opposing arguments

Among the many opposing arguments (Terashima 2009, Otsu 2009, Edogawa 2009a & 2009b, Saito
2009, etc.), one of the biggest issues is the argument over ideology regarding English language education in
Japan and the question of exactly what basic English language abilities students should acquire at school. There
seem to be crucial differences of opinion on these very important points. A discussion of them will be detailed
in Yamada (at press). However, we will briefly summarise the following six issues that are related to our
research questions:
(1) Appropriateness of L1’ use in the EFL environment
(2) Verification of TLEIE
(3) Teachers’ beliefs and practices
(4) Teachers’ English abilities
(5) Teachers’ discretionary powers
(6) Students’ ability to understand

(1) Appropriateness of L1 use in the EFL environment

The opponents (Terashima 2009, Erikawa 2009a & 2009b, Saito 2009a & 2009b, Yamada 2008, etc.)
argue that it is appropriate to use L1 in the EFL environment. Yoshida® and Yanase (2003) suggest efficient
ways to develop communicative abilities through effectively utilising Japanese language. Yoshida and Yanase
(ibid), Erikawa (2009b), Terashima (ibid), and others state that by utilising the L1 asset, you can give students
background knowledge about the language materials and teach grammar and structures more efficiently and

effectively, and that the use of L1 is especially efficient in developing CALP®.

(2) Verification of TLEIE

Yanase (2009) states that it is a baseless myth to say that it is good to teach English only in English.
Terashima (ibid: 201) says that instead of basing conclusions on ESL studies, we should develop EFL education
in Japan that is rooted in Japanese culture and the Japanese educational environment.

Can there be no verification of TLEIE? Ozeki (2006) reports on her visit to two elementary schools,
one junior high school, and one senior high school in China. She notes that their English classes were being
taught nearly 100% in English and that the students were using English very well. Hayashi (2006) researched

European middle schools, and reports that the percentages of English classes taught mostly in English are

7 L1: the students’ native language, i.e., Japanese

® Prof. Yoshida Kensaku has been involved in various projects to “cultivate Japanese with English abilities”
advocated by the MEXT.

® “The acronyms BICS and CALP refer to a distinction introduced by Cummins (1979) between basic interpersonal
communicative skills and cognitive academic language proficiency.” (Cummins, n.d.)
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59.8% in Sweden, 56.5% in Norway, and 29.1% in Holland. However, it is yet to be seen whether TLEIE would

be successful in every EFL environment.

(3) Teachers’ beliefs and practices

Oshita (2009: 61) describes how communicative activities still are rarely done in high school classes.
JTEs’ use of English language in class is low, as was discussed in Section 2.2. The percentages of the JTEs who
answered that more than 50% of the class or most of the class was conducted in English were 54.6% for OCI,
56% for OCII, 11.5% for English I, 8.3% for English 1l, 5.9% for Reading, and 4.9% for Writing (MEXT, 2008).
Terashima (ibid: 103) reports senior high school teachers voicing that nothing can change until university entrance
examinations change. He criticises those teachers, however, claiming that such exam questions that have
candidates translate English texts into Japanese have disappeared from most entrance examinations for “top-rank
universities” and that the SHS teachers are the ones who are falling behind by not studying the entrance exams

well.

(4) Teachers’ English abilities

What is the minimum proficiency level that should be required of English teachers to teach in
English? In the MEXT’s so-called “Action Plan,” the expected English-language abilities of English teachers
are targeted at the equivalent of the STEP Grade Pre-1, TOEFL 550 points, or TOEIC 730 points. According to
a survey of the MEXT (2008), 9,508 out of the responding 18,796 JTEs (50.6%) have passed Grade Pre-1 or
Grade 1 in Eiken, or scored over 550 points on TOEFL PBT, over 213 points on CBT, or over 730 points on
TOEIC. We are not sure about the other half of the English teachers’ English abilities.

Another key issue that should be pointed out here is that being a proficient speaker does not
necessarily mean that the speaker can modify their language so that students can understand them. Terashima
(ibid: 238-244) questions how many teachers would be able to, at will, “pay due considerations to use such

English that is appropriate for students’ comprehension levels.”

(5) Teachers’ discretionary powers

There is a claim that the Action Plan to cultivate Japanese with English abilities as well as the new
Course of Study and other projects that emphasise raising students’ communicative abilities in English have
been prompted by pressure from the business world, and that the quality of English language education is
declining (Saito 2009b, Erikawa 2009a & 2009b, etc.). Erikawa (2009b) says that the new Course of Study
cannot regulate the languages that teachers use because the Course of Study is only a point of reference that

describes general principles, which the Supreme Court established in 1976.

(6) Students’ ability to understand
Saito (ibid) remarks on the difficulties of students to understand their teachers’ speech and
explanation of complex grammar in English. Erikawa (2009b) comments on the big differences among students
in their English abilities and motivation, quoting Benesse’s (2007) survey which reveals that about 30% of
third-year students in junior high school said that they didn’t understand English, and that only 39% of senior
-7 -
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high school students said that they understood more than 70% of their English classes. Erikawa (ibid) says most

students are being abandoned.

What the MEXT (2009a, 2009b) is proposing is a change in the approaches and methods SHS
teachers take toward foreign language teaching. Under the new Course of Study, students in academic courses
will have had only 890 to 1070 class hours of English by the end of high school. Hato (2006: 15) reports that
even in the Canadian immersion programme, students need at least 1200 class hours to achieve the basic level
where sufficient knowledge about the target language is acquired to carry out simple conversation and read easy
texts.’® In the EFL environment of Japan, the effective use of L1 would be an option, but it will not solve the
problem of the students’ lack of exposure to English. Also, if we are “to develop students’ communication
abilities,” which is the overall objective of foreign languages stated by the MEXT (2009a), we need to have
students use the language in class for communication. As long as the overall objective of foreign languages is
“to develop students’ communication abilities,” the option we should choose is to find ways to overcome the
challenges to TLEIE.

3. Study

We have looked at the issues surrounding the use of English in teaching English at Japanese senior high
schools in the previous chapter. In this chapter, we will attempt to get a clearer view of how the direct
stakeholders, teachers and students, perceive this change that the MEXT is trying to bring about in their

classrooms.

3.1 Research questions
We are going to find answers to the following questions in this study:
(1) What are the reactions of English teachers and students to the MEXT?’s idea? To what extent do they
accept the idea?
(2) What are the factors affecting their reactions?

(3) How are the teachers trying to accommodate themselves to the change?

3.2  Method

To answer the research questions, a survey was carried out among JTESs, ALTs, and students at senior
high schools in Fukui Prefecture. The questionnaire (see Appendix 1 - 3) was devised to answer the research
guestions.

The first question asked if JTEs and ALTs agreed with the MEXT’s statement in regard to teaching
and learning English in English (TLEIE) in class. The second and the third questions asked them about the
possible advantages and disadvantages of TLEIE in class. Question 4 asked how much Japanese they use in

class. Question 5 asked how much English they use in class. Question 6 asked how they make their English

% This report by Hato (2006) is also quoted in Terashima (2009:130).
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comprehensible for their students. Furthermore, in Questions 7 and 8, we asked the JTEs what they perceived as
important to “conduct English class in English,” and what they would intend to do when conducting such class.
We also asked about their university degrees, their teaching experiences, and the courses they are teaching.

The questionnaire to the students consisted of questions about how they feel about TLEIE classes,
what they wish their teachers to do so that they can understand what their teachers are saying, how much they
are used to TLEIE classes, and what they think are the possible advantages and disadvantages of TLEIE classes.
The key points of the questions asked to students corresponded to the questions asked to JTEs and ALTs.

The questionnaires to JTEs were mailed in June 2010 to 252 JTEs teaching at SHSs in Fukui
Prefecture, and were then returned by post in the envelopes provided by us with postal stamps already on them.
One hundred and thirty-one questionnaires were returned (return rate: 52%).

The questionnaires to ALTs were emailed in June 2010 to 36 ALTs teaching at SHSs in Fukui
Prefecture and the filled-in questionnaires were emailed back. They were given two weeks to respond.
Twenty-one questionnaires were returned (return rate: 59%).

The survey for students was carried out among 550 SHS students studying in academic, international,
and vocational courses in Fukui Prefecture during the same period that the JTES” and ALTS’ surveys were
carried out. Classes were chosen among different schools in order to include varied levels of English ability
among the responding students. We asked the English teachers in charge of those classes to distribute and
collect the questionnaires. We then collected them later at each school.

3.3 Results and analysis
In this section, we are going to see the survey results of JTEs and ALTs in parallel and then show the

survey results of the students.

3.3.1 JTES’ & ALTs’ perception

Ninety percent of the responding JTEs have a BA degree in either TESOL, linguistics, literature or
education, with each degree representing almost a quarter of the total respondents. Eleven of them said they
have an MA degree in TESOL. Among the 21 responding ALTs, two ALTs have a BA in TESOL, one in
linguistics, and one in education. One ALT has an MA in education. As to years of teaching experience at SHSs,
13.7% of the responding JTEs have less than five years of experience, 14.5% have five years to ten years,
26.7% have ten years to 20 years, and 45% have more than 20 years. Seven ALTs have been teaching for less
than one year, seven for less than two years, four for less than three years, and three for more than three years.
As to school types, 35.9% of the responding JTEs are teaching at academic schools, 9.2% at schools with
academic and international courses, 8.4% at schools with international and vocational courses, 23.7% at schools
with academic and vocational courses, 15.3% at vocational schools, and 7.6% at part-time schools. Nine ALTs
are at academic schools, four at schools with academic and international courses, one at a school with
vocational and international courses, five at vocational schools, and two at academic and vocational schools. We

are going to see their answers to each question in the following sections.

(1) Agreement/Disagreement as to the principle of TLEIE set by the MEXT
-9-
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As to how they perceive the MEXT’s statement about TLEIE, Figures 1 and 2 show 52.7% of the
JTEs and 80.9% of the ALTs almost or totally agree, whereas 14.5% of the JTEs and none of the ALTs almost or
totally disagree. The MEXT’s idea is accepted among more than half of the JTEs and among approximately
81% of the ALTs. About 30% of the JTEs and 14.3% of the ALTs neither agree nor disagree.

totally mssing missing
2.3% not totally L 8%

totally agree agyes s
10.7% much "

009,

luu;‘h 1.5%
13 0%

Fig 1JTEs perception of TLEIE Fig. 2 ALTSs pervception of TLEIE

(2) As to the possible advantages of TLEIE

Let us see how many JTEs and ALTs agree with the possible advantages of TLEIE (see Table 4).
More than 90% of both ALTs and JTEs almost or totally agree that students will have more exposure to English
if TLEIE is applied. About 80% of the JTEs and 95% of the ALTs totally or almost agree that a language is
acquired by using it for real communication. About 69% of the JTEs and 81% of the ALTs almost or totally
agree that listening will become easier for the students if they are listening to English all the time. About 62% of
the JTEs and 86% of the ALTs almost or totally agree that we can create a natural environment in which to use
English if TLEIE is applied.

A big difference in perception between JTEs and ALTs, however, can be seen in Question 4. Asked
whether students can build vocabulary by being taught in English, nearly 81% of the ALTs almost or totally
agree, while less than 50% of the JTEs do so.

In Question 5, as to whether students will be intrinsically motivated by TLEIE, the percentages of
agreement were low among both JTEs and ALTs. Only about 26% of the JTEs and about 38% of the ALTs

almost or totally agree that TLEIE is a method for intrinsic motivation.

Table 4 JTES’ & ALTSs’ perception as to possible advantages of TLEIE (JTEs: N=131, ALTs: N=21)

Totally Almost Neither Almost Totally Total
agree agree disagree disagree
1. We can create a natural JTEs | 28(21.4%) | 53(40.5%) | 33(25.2%) | 16(12.2%) | 1(0.8%) | 131(100%)
environment in which to use
English. ALTs | 8(38.1%) | 10(47.6%) | 2(9.5%) | 0(0%) 1(4.8%) | 21(100%)
0. Students will have more JTEs | 51(38.9%) | 70(53.4%) | 5(3.8%) |5(3.8%) | 0(0%) 131(100%)
exposure to English. ALTs | 14(66.7%) | 6(28.6%) | 1(4.8%) | 0(0%) 00%) | 21(100%)
3. Listening will become easier JTEs | 31(23.7%) | 59(45.0%) | 29(22.1%) | 12(9.2%) | 0(0%) 131(100%)
for the students if they are
listening to English all the time. ALTs | 13(61.9%) | 4(19.0%) 4(19.0%) | 0(0%) 0(0%) 21(100%)

-10 -
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(3) As to the possible disadvantages of TLEIE
Table 5 shows the JTES” and ALTs’ perception of possible disadvantages of TLEIE. More than 90% of

the JTEs almost or totally agree that students will be confused if the class is conducted all in English, whereas
only about 30% of the ALTs (7 out of 21 ALTSs) do so. About 82% of the JTEs and 71% of the ALTs almost or
totally agree that students with low English ability need guidance in Japanese language. About 53% of the JTEs

4. Students can build vocabulary | TTES | 17(13%) | 47(35.9%) | 46(35.1%) | 18(13.7%) | 2(15%) | 130(99.2%)

by being taught in English. ALTs | 12(57.1%) | 5(23.8%) | 1(4.8%) | 3(0%) 00%) | 21(100%)

5. Students will be intrinsically | JTES | 76:3%) | 27(20.6%) | 72(55.0%) | 20(15.3%) | 3(23%) | 120(98.5%)

motivated in such a class. ALTs | 5(23.8%) | 3(14.3%) | 9(42.9%) |3(14.3%) | 1(4.8%) | 21(100%)

6. Language is acquired by using | *TES | 36(27.5%) | 73(85.7%) | 15(115%) | 4(3.1%) | 1(0.8%) | 129(985%)

it for real communication. ALTs | 13(61.9%) | 7(33.3%) 1(4.8%) 0(0%) 0(0%) 21(100%)
N(%)

and 43% of the ALTs almost or totally agree that it is difficult to find the right level of English to use for

students. About 83% of the JTEs and 62% of the ALTs totally or almost agree that students will sometimes not

understand very important points. About 71% of the JTEs and 53% of the ALTs almost or totally agree that

explanation is often much more efficiently done in Japanese. About 40% of both the JTEs and the ALTs almost

or totally agree that JTEs will have a difficult time speaking English all the time.

Table 5 JTEs’ & ALTs’ perception as to possible disadvantages of TLEIE (JTEs: N=131, ALTs: N=21)

(4) As to the use of L1 in class

Totally Almost Neither Almost Totally Total
agree agree disagree | disagree
1 Students will be confused if the class | JTES | 55(42.0%) | 64(48.9%) |  8(6.1%) |  3(23%) [  1(0.8%) | 131(100%)
Is conducted all in English. ALTs |2005%) |5(238%) |5(238%) |6(28.6%) |3(14.3%) |21(100%)
2 Students with low English ability need | TES | 65(49.6%) | 48(36.6%) | 14107%) | 3(23%) 0(0%) |130(99.2%)
guidance in Japanese language. ALTs | 6(28.6%) |9(42.9%) |3(14.3%) |2095%) |1(4.8%) | 21(100%)
3 1tis difficult to find the right level of | JTES | 13(2:9%) | 56(42.7%) | 34(26.0%) | 26(19.8%) |  1(0.8%) |130(99.2%)
English to use for students. ALTs |[5(23.8%) |[4(19.0%) |[4(19.0) |[6(28.6%) |209.5%) | 21(100%)
4 Students will sometimes not | JTES | 45(34.4%) | 62(47.3%) | 19(14.5%) |  4(3.1%) 0(0%) |130(99.2%)
understand very important points. ALTs |5(23.8%) |8(38.1%) |4(19.0%) |3(4.3%) |1(4.8%) | 21(100%)
5 Explanation is often much more | JTES | 48(36.6%) | 45(34.4%) | 32(24.4%) |  6(4.6%) 0(0%) | 131(100%)
efficiently dong in Japanese. ALTs | 7(33.3%) |4(19.0%) |5(23.8%) |1(48%) |4(19.0%) | 21(100%)
6 ITEs will have a difficult time | STES 8(6.1%) | 46(35.1%) | 43(32.8%) | 26(19.8%) |  8(6.1%) | 131(100%)
speaking English all the time. ALTs | 4(19.0%) |5(23.8%) |6(28.6%) |4(19.0%) |2(95%) | 21(100%)
N(%)

Since this question did not specify the English subjects they teach, some teachers said that it depends
-11 -
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on whether the class is team-taught with the ALTs or whether it is an OC class or not. As Figures 3 and 4 show,

nearly 68% of the JTEs and nearly 10% of the ALTs use Japanese a lot in class.

rarely
It depends pover 3 8%
10.7% 00%

Fig 3JTEs use of Japanese in class Fig 4 ALTs use of Japanesein class

(5) As to the use of English in class

The goal of this question was to determine the teachers’ approaches in language teaching (see Figures
5 and 6). Among the JTEs, 15.3% of them say they use English to present language materials only. Based on
this data, we assume that the very same 15.3% of the JTEs may not have any English language-use activities.
Furthermore, the 20.6% of the JTES, who say they use English to present language materials and give directions,
may be trying to use English while conducting few English language-use activities in class. However, the rest of
the JTEs, 64.1%, seem to have English language-use activities in class. What we found in Figure 6 is that even
in some team-taught classes, where an ALT and a JTE should be focusing on an interactive communicative

lesson, the actual result is that JTES lead and determine how much English is used.

Almost all
Itdepends _4.6%

T.6%

material
presentafion
(lhl}‘

15.3%

material
' presentation &

matenal Y ~ communication
presentation activities
& classroom 51,9%

Enghsh

20.6%

Fig. 6 Howmuch of the ALTs' class is conducted in
English

Fig 5JTEs use of Englishin class (ALTs' perception)

(6) As to how JTEs & ALTs make their English comprehensible for their students

The three top methods for JTEs to make their English comprehensible are “by using easier English,”
“by repeating,” and “by slowing down.” ALTs use most of the methods except “translating into Japanese.”
However, 71.4% of the ALTs said they would ask the JTEs to translate, whereas only 38.9% of the JTEs said

they would translate. Later on in Section 3.3.2, we will compare these results with those of the students.
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Table 6 How JTEs & ALTs make their English comprehensible for their students (JTEs: N=131, ALTs: N=21)

JTEs: N (%) ALTs: N (%)
1. by slowing down 101 (77.1%) 21 (100.0%)
2. by repeating 105 (80.2%) 21 (100.0%)
3. by using easier English 118 (90.1%) 19 (90.5%)
4. by using gestures 63 (48.1%) 19 (90.5%)
5. by using realia 39 (29.8%) 13 (61.9%)
6. by acting 29 (22.1%) 14 (66.7%)
7. by translating into Japanese 51 (38.9%) 7 (33.3%)
8. by asking JTEs to translate/explain in Japanese 15 (71.4%)

(7) As to what will be necessary for TLEIE

The JTEs were further asked about what they think will be necessary to conduct their English classes
basically in English from now on (see Table 7). Whereas top-down training is comparatively not popular
(Question 3: in-service training organised by educational institutes: “very important” = 9.9%, “important” =
36.6%), JTEs are eager to have opportunities to get the training necessary for their own purposes (Question 4:
systems to allow individual teachers to get training freely when they need it: “very important” = 32.1%,
“important” = 55.0%). Three-quarters of the JTEs (72.5%) think reform of university entrance examinations is
either important or very important. The necessity of some support systems at individual schools is perceived as
high (Question 5: system at each school for teachers to support one another and train themselves: “very
important” = 26.7%, “important” = 54.2%). In relation to their self-evaluation, most JTEs think that they need
to improve their English abilities (Question 6: improvement of teachers’ English abilities: “very important” =
53.4%, “important” = 37.4%).

Table 7 What JTEs think will be necessary for TLEIE (JTEs: N=131)

very . . not never ..
important important neither important important missing
L iﬂf&ﬁgﬁ'g%ﬁ‘s’hczrads‘;ggh“ma” education | g5.906) | 27(206%) | 59(45.0%) | 2619.8%) |  5(3.8%) | 5(3.8%)
2 ;e:t‘;gr?cgfeigﬁ::ﬁztfzﬁ; In university 52(39.7%) | 43(32.8%) | 25(19.1%) |  96.9%) |  1(08%) | 1(0.8%)
3 L”djﬁg‘t’l'gﬁ;{ ?:g't?tigsga”'sed by 13(9.9%) | 48(36.6%) | 36(27.5%) | 21(16.0%) |  11(8.4%) | 2(1.5%)
4. system to allow individual teachers to
git training freely when they need it 42(32.1%) | 72(55.0%) | 15(11.5%) 1(0.8%) 0(0%) | 1(0.8%)
5. system at each school for teachers to o 0 0 o 0 0
support one another and train themselves 35(26.7%) | 71(54.2%) 19(14.5%) 3(2.3%) 0(0%) | 3(2.3%)
6. Impravement of teachers' English 70634%) | 49@374%) | 86.1%) |  205%) |  108%) | 1(0.8%)

(8) As to what JTEs intend to do for TLEIE
The responses to these questions were quite positive and proactive (see Table 8). Nearly 94% of the
JTEs say that they intend to improve their English, and 93.1% of them say they intend to discuss with their
colleagues how to accommodate themselves to TLEIE classes based on the individual needs of their schools.
About 76% of them intend to increase the amount of activities using English while regarding the importance of
-13 -
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the efficient use of L1, and almost the same percentage of the JTEs say that they intend to study teaching
methods by themselves. Last but not least, about 60 % of them say they intend to change their examinations and
participate in in-service training. We assume by the responses of the JTEs in the data above that there exists an
overall positive and proactive attitude toward TLEIE.

Table 8 What JTEs intend to do for TLEIE (JTEs: N=131)

. not so .
exactly mostly yes | neither much never missing

1. increase the amount of activities using English while 0 o o 0 o 0

regarding the importance of the efficient use of L1 36(27.5%) |  64(48.9%) | 18(13.79%) | 9(6.9%) | 1(0.8%) | 3(2.3%)
2. change examinations 19(14.5%) | 57(43.5%) | 39(29.8%) | 13(9.9%) | 2(1.5%) | 1(0.8%)
3. participate in in-service training 19(14.5%) | 57(43.5%) | 39(29.8%) | 12(9.2%) | 4(3.1%) 0(0%)
4. study teaching methods by oneself 23(17.6%) | 77(58.8%) | 21(16.0%) | 6(4.6%) | 3(2.3%) | 1(0.8%)
5. think with colleagues about how to accommodate

TLEIE classes based on individual needs of one's 52(39.7%) | 70(53.4%) 6(4.6%) | 1(0.8%) | 2(1.5%) 0(0%)

school
6. improve English abilities 71(54.2%) | 52(39.7%) 5(3.8%) | 3(2.3%) 0(0%) 0(0%)

(9) On the comments by JTEs and ALTs

Contrary to the above section, which depicts mainly the positive and proactive responses of JTEs, this
section provides the comments of both JTEs and ALTs, comments which cover a larger scope of ideas, feelings
and approaches. Starting with the JTEs, some of them expressed negative ideas toward TLEIE, pointing out
such problems as the differences between schools (vocational, academic, etc.), translation/grammar questions in
university entrance exams, lack of role models to teach English in English, and inconsistency from elementary
to SHS English language education. Other JTEs stated the importance of balancing what to teach and how to
teach them, especially emphasising the paramount importance of students understanding their classes.

1
I

The following comment of one JTE sent by email™ reveals certain practical problems at senior high

schools and how SHS JTEs are struggling daily to balance their ideals and their students’ needs:

(A—=NMZEBITEDI AL })

FAUFHEARMNITIL, HFEOREITWGETIT) A EARLTH L0, REEHESTIEBE LB AND Z &Ik
OSIGTT, FEENE T S/ D208, L ORFEEAEICN ST 2 EBREFLIEEBVnET, L,
REZRES B H Y T, FROEBET 2RI SER LSV OAEENET > TVET, TA PTHROBKET, WL
INFETGFEICHT L ERERE CEAEERDLNLTEY 9, PR TE I T, EARNRIFES 200
SRVRIEETAZL TWAAE#R LD R H Y FH A, EFOBMBIISCZEEEZHWVS LY, +oETS] &0 )
XENRDHD T, BELCVDH(HHKD) FEFEREN D, THHLEELTH 5L 5 mdIfE X 2 RENIEF IR
BNTLEY, RIFARGEOFEHNPEATLE), EWIRUDPHY ET, o, HFEEHE-TiaIa=br—va
IEENE, BOOFEEIORSEMACHMS LD, &V BEMZRIFRE S TE AR S X - ARLZATHED
DEHA, TIZIE, HEDZ &b, TARIIZEERICN LSRN, EnIFE LW LS T, Hictholksn
M LTWS 7 T2, WEE oo 2=l —2 a VRN H HREITIZBIM LA WEERNDIE L TT,
TOVD TRV RN ET WD Y T AT, EEOREORFEIEETITo720, FREE -G 245 0L B
T Z EZ K oL WRBHIWICHER DN DRV, ERLTT, BdfRIc L -~ T, Mk 4L 72 5 TRVWARE
EDORBENETETIENDLDO TN, AR L TnET, BEEOETRAREZE L ZITh SV XE 5L

1 We are presenting this email correspondence by courtesy of its author who willingly accepted our request to
reproduce it here.
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ThiE, L BEWET, TRERKUAE-EIL, TREGARWVWE I RHV FEEZAZEHbRUIZERNET, £
Wo BT, AEIOWETICR L Tid, REFBKREDNS, MomICHEREETLH D, LWV OBRROARETT, 2
HIIWEBTITHOZEEZEARLT D] L O DX, 2K - ARICAEL ZREY TUIHERL, LW0HDOTIEARL, #
BEREFEDEFITELE THAMITER T RETIZRWNE B O TR, A0 TE R BB Wi nids
HThH ET,

(L o [E%)

A=), BUNE I TINWE L, KBEOEBR, HORIOAELE KRUNCE I BAEHIZE THKEEE O T
F Lz, ERATHRLZENTT, WAWNWARZ EE2THRIWEEE, bR > T3 0WE L,

AFEOEREIS U T, £, AHEORBLERUNIC LT, HEOREL LEWVEWVWS | BEOBRELIT,
ETHRUZRZ EZEENET, b, ERIS C-B8M (FEIORGEEZED), AESMIR L2 &0 ) BREE
DT E, BEIITERWERWES, THEROEBE T, WOLE T LGB T2HFELEXLETE
EFE] TR TE S 2130, AR ETES 291 BRVIRIETAZ L TWAAERE] 20026, (3
FEOREITIGETITY) L2 ERIZ) LEbNT, FEEELLNIDIE, ETHER< DOV ETL, Y¥Ro
ZEREEEWET, ZOLIRFEWNE, FOEELBHV ROTIIRNTLE I D, HDWIX, FAkIE
TEDIEITHR, &L O D, T ANGRRWEELB NS E LLER A, AR T2 - £
WAL ZNELTUEID L, LW0IHDTERL,, FRYEEDOEGFICELE THAMIZER T & TR0y
MEES ] LENTELNETA, BAMIC, b, KAEDBEZITHRN - LET,

ST, MERREEOFERE] 12, EH8hEDD, ITOVWTTTR, BT, Zhhd, bosEZXTTET
WEBSTWDEDOTT N, O E2id, KT, false beginner © L~V DR B ICHEETH X DI, #HREE
x5, BERELRANICAET, SHEEHOAY FEZOBREICHTIREFOEZ T 2E:25 (HDHWN
WEZRLS TRWEABL WS- L2 0b LnERA, e 2iE, AROTGFEOSHNEPRELHL LY b,
EEAGWEHEDOAI 2= —2a v ERAS D E VOB EEZEET 2 RB 2B I LIckoT, A
DHFFEIIKT 2Ty 7 RAEHEIEDLEN,), TLT, 2OXI BRI EEFRRICT D200, FFKT,
HDOE, FIFEOL T AL LT, EEFICEDEREEREOEY B2 E6 5 PR — MRS 5 &
W EAHH LS THnET,

i, 77— b2 LELEDOL, ZOLHYRIEEED, (B THINRITIEWIT 20, 59
LEVWWED S, RAEFOEE, AROEEL L LI, BXTWE BRSNS TY,

[PEER D] LW EREZBORNCT 5L, LoThObWNWTT R, Th, Z0 X5 AN, [h
BESNTIZ, B E—FBIC, WEAEELEY., W=, SAEOZ L2 Mm-o7-0T52 28 LATINS
Xolchne, LoThonLnTTi, HILWEEREIHEOBEN, TOX ot A IhHoT, BHO
HENFORBEZDLRL ZEMTEZLWWREES>TWET,

b, bod, BXTUTERWERWET, £, WANWARBE X ZBHNE<TEIN,

(Z O HEOEZIZT 5iRE)

FRIZ, BILLWE ZA A%, RO ITEENW-ZFEE LT, b0 E I T8VWE Lz, AfEE 0 ARIBR, Mb
DEVoTeboE, %IV —BRUNZLTWI S LRWET, ZOEEBAKROF T, HBRAlZTIEH->TH, HFEIC
HIEZ K- TWAARLIGEICE 2 a o= —y a VST AN 2L 2o T Z LRV W E D TY,
XS LT, elREFRIGEFRSRENH Y, AABHE W LE L, BES T, BBk
EDOBFEEENE T EE L, &IEAR, THFEOBRFICOVWT, AR THET 2 &, AAROHERFEITE
BRI AR—FR D7, o, BROHRETIE, KEARICHD A S AT EAERNE ) RBEENRHTEY .,
TARBEEL, HENPBEERRINT D Z L EARICRASE TS, EXZOLONRERTHY . #FETH D 1D
ZAT, AERT RN, RO 7 CTHEOEEIT S TERNCAORTED, ) LBo Lo TWE L, AL TIL,
A=A TEIHREZHEH L TCNETN, B LOOHERETH, HaolEDiX, ZREONFEHEESE LT
DITRERIA 20 £97, HREFIENTHERLS, FETHHEVIZELEbNTEIWETA, FEEELTH, T
B LA 7-0l0t, FETOTaEARNMER LEWET L, ZIICELE TIT—EDHMN 2 TUIR B
WEES & FERITEEEDOH L WSS TF v L P EEE B 2GS RVRI T, AR S A A, [HEE -
THLW] EWOHHIRER oo F E, S OICHAEINRFETEITT 2 & 20T, E-RODIAIIIE S 2o, BN
FT, BEEIGETITO L2 EARE L, AROEFEIZIDIEEFZMERL T 2D, 20 L, BREREDK
XEH LI LT, AFEZES LTEEDBWAALRER - B2 2HLOTUVAR), RXOEEZH - L TN
ERELEYASHZOETT,

(Z OEFIZHKT 2 ILHEOREIZ)

BB R EORRE, HVRE ) T8 nE L, BAOEFBHEREE T, THRES, —DD=2=v %
FULT—<T, MHEOENLELZLL R, AEOLIE 5 ETTRALIOH LN ELZ 2L v A
THEAR L. BUTOBREZEOFHNRED 3EOHLREICTEE VIR ELABRESINTVE LZ, TARER
ENRDHDHEEVNTT A, Ti+l] OLRXALDOGE LWIEICE, TELROIBRMICHE ST, 2 SAD
comprehensible input 23 5-2 Hiv, Lot EOXES, ELWRFETEINTNT, HATHEHNT, AIKLT
BT, MLOWHRERDH D LT,

D UK L E T8, A BFR L e eeEoxtdk [RREEE] ool EERBOROEHEX, W OBTEOLO
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EINzHn E9:

.. EREMRICE ST IR OB EEIZ AR —F ¢ O"The Headless Hawk" (ZESEDE) OFEEOEH SN T-F -
FASOTWELT, ENEZBRMWAOOEDE LTHRLIZATTR, HEVICHLEOXENRLEROT, O
SV NRBELDWEEN LA TT, THZOEE S, AT TTHUTHER/L LW ! LEEH L7 T T
FRVWATT IR, FNERAEIIB LIRS ZLICE-T, B ERPICEOEBGL LEIZBMLTWD
EWNI T LR FIR AR -T2, IR—T 4 b7 4wV T/VRIZLTH, EFICLEMEHTT IR, E
LT BB H-T, B & LIZAZANLBH ST, FHOWVWILOEASOFTHAEICE LEZ S Z LT,
RAEPLBREDONE L) BREVCER A N TE ... FELELTUL bo LEMETHELR Y E LM )
T2 LITIROVEEZ KL TV EATY ... (p.58)]

MO BNRIFINZ, ELVEICHE Y 283, ETHLRUARZETTR, ELVWXEELES->TH, i
WCESTHELWILEMNEI DN THAN, DR ELENICE S TELVWIEID, AFESFEELLDIC
N7z EBWET, EFOLIICWIMDERH DL EHE X T TN, RV ATV EBNET, TH,
TRTeny, AEICEY)I A Y 0 T OXEE LV T,

Just as the JTEs expressed negative ideas in their comments, so did the ALTs. A number of ALTs

noted that there is lack of connection between English I and OC I, that senior high school students lack the basic

skills to communicate but can write complex English essays, and that listening and speaking skills are the

lowest of all four skills. Further comments focused on the lack of connection between the English used in

elementary, junior high and senior high school and the overarching goals of English education. One comment

went as far as to state that finding the right level of English for use in a SHS classroom is impossible.

As above, the following comments of four ALTs reveal certain practical problems at senior high

schools and how SHS ALTs are struggling daily to balance their ideals and their students’ needs:

However, the main problem at senior high is that the grammar lessons move much faster than the speaking classes,
and there is no connection between the two. Students should be given the chance to practice their grammar with
speaking activities to create a more rounded approach to the language — many of my students can write complex
English, but cannot speak some basic structures. | believe speaking should be taught using a similar grammar
approach (e.g., a lesson on using the present tense, a lesson on adjectives, etc.) If a student cannot understand the
explanation for a language point in English, then the English they are being taught is too hard for them.

at using grammar points in everyday English conversation, rather than topic based lessons (e.g., directions, illness),
would be more productive in producing students who can communicate in spoken English.

believe this is because they are not required to listen to and try to understand fully in English. If a student has a
little difficulty understanding or is slow in understanding, most JTEs will simply translate in Japanese instead of
trying to use simpler English or some other method of explanation. There are times when translation is necessary,
but in most cases, there are ways to communicate otherwise. Even though it may take more time to communicate in
English, it will not only help the students improve their own English ability, but also their critical thinking and
deductive ability. Challenging the students to discover the meaning in English through context and clues gives them
a much more meaningful experience and empowers them to investigate language on their own.

these kinds of lessons it takes twice as long to teach something.

this. This shouldn't be the sole emphasis of a lesson, but it should be taken into consideration when planning
coursework materials. Are students ever going to use or need this phrase or vocabulary word? Will they ever have
the opportunity to use this knowledge in a practical way? Just something to think about in terms of overarching
goals of English education.

ALT 1
Having completed a CELTA qualification, | am certain that it is possible to teach English using only English.

I think the approach to other sections of English education is good in Japan, but I think more basic lessons aimed

ALT 2:
My students’ listening skills are the lowest of all the four basic skills (reading, writing, listening, and speaking). |

If English is always translated, instead of a learning experience, it simply becomes an exercise in patience as in

ALT 3:
Language is functional, so if at all possible the useful expressions and vocabulary being taught should reflect
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ALT 4:

What we’re talking about, though, is the educational system that will prepare them to be that way. The only
reason they’re unable to do it now is that they haven’t had the kind of educational environment in which they’d
learn such a skill. After all, it works fantastically in many parts of Europe, along with Singapore, Malaysia, and the
Philippines. Things may not be easy and comfortable for everyone right away, but I think they’ll be beneficial to
the cause of learning and communicating in English. Why should the inevitable difficulty that will initially occur be
a reason to abandon such a fantastic opportunity?

I think it is possible for English language to be taught in English only. Students should learn English from
elementary level. English is usually fun at this stage, so students can be comfortable with the language. When the
students go to SHS, they would become better at listening and speaking.

In a vocational high school, the course chosen (such as electronics, etc.) dictates which classes the students are
in, not the students’ English ability. This causes students’ ability in English in each class to vary dramatically. In
such an environment, finding the right level of English to use in a class is impossible.

The structure of the classes retards those whose ability in English is above average, while failing to sufficiently
assist those students whose ability is below average.

From a purely English language educational focus, the consequences of this are disastrous.

3.3.2  Students’ perception

The survey of students was carried out among 550 senior high school students studying in academic,
international, and vocational courses in Fukui Prefecture. Classes were chosen among different schools in order
to include varied levels of English ability among the responding students, from high to low English proficiency
levels. We divided them into four groups: Group A (216 students in academic courses), Group | (127 students in
international courses majoring in English), Group V (180 students in vocational courses), and Group IC (27

students in international courses majoring in Chinese).

(1) Perception of TLEIE classes

First of all, there is a significant difference between the four groups (p<.001) in how much they are used
to TLEIE (see Table 9). Over 67% of the students in Group A and nearly 73% of the students in Group V are
either not so much or not at all used to TLEIE classes, whereas only 11% of the students in Group | say so. On the
other hand, only 14.9% of the students in Group A and 9.6% of the students in Group V are either used to or a
little used to TLEIE, whereas nearly 68% of the students in Group | are either used to or a little used to TLEIE.

Table 9 How much students are used to TLEIE classes

Q4 How much are you used to TLEIE classes?
not at all not so a [ittle

other used much used neither used used Total
Ql a Group A N 1 56 89 38 28 4 216
Q1 D% 5% 25.9% 41.2% 17.6% 13.0% 1.9% 100.0%
b GrouplI N 4 10 217 52 34 127
Q1 D% 3.1% 7.9% 21.3% 40.9% 26.8% 100.0%
bc Group IC N 8 7 8 3 26
Q1 D% 30.8% 26.9% 30.8% 11.5% 100.0%
¢ Group V N 72 59 32 12 5 180
Q1 D% 40.0% 32.8% 17.8% 6.7% 2.8% 100.0%
&it N 1 140 165 105 95 43 549
Ql D% 2% 25.5% 30.1% 19.1% 17.3% 7.8% 100.0%

Pearson’s chi-square test p<.001
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As to how they would feel taking a class mostly or all conducted in English (see Table 10), more than
60% of the students in Group A (academic courses) and Group V (vocational courses) replied that they would be
greatly troubled or not feel good if classes were conducted in such a way. On the other hand, about 55% of the
students in Group | (international courses) say it is either good or very good. To further measure the already
available data and to see the statistical differences between the groups, T-tests were carried out. Significant
statistical differences were observed between Group A and Group | and between Group V and Group | (p<.001).
However, there was no statistical difference between Group A and Group V in this question. When students are
not used to TLEIE, their perception of it necessarily depends on what they imagine about TLEIE. On the other
hand, when they are used to TLEIE, their perception of it tells how they feel in their TLEIE classes. Therefore, the
reaction of Group A and Group V may reflect their negative anticipation and/or negative attitude toward English,
and that of Group | may reflect their positive experiences in TLEIE class.

A notable similarity is observed between some JTEs and students. As we saw in Section 3.3.1, there
are 52.7% of JTEs who almost or totally agree with TLEIE, almost equal to the 55.3% of students in Group I,
who say TLEIE is good or very good. However, we need to consider the low percentages among the students in
Group A (14.3%) and Group V (12.8%), a perception gap which may well be considered a notable cause for the
perceived difficulty in TLEIE classes.

Table 10 Students’ perception of TLEIE classes

Q2 How will you feel if your class is mostly or al conducted in English?
greatly

troubled not good neither good very good Total
Q1 a Group A N 73 59 53 21 10 216
Q1 D% 33.8% 27.3% 24.5% 9.7% 4.6% 100.0%
b Groupl N 7 15 35 39 31 127
Q1 D % 5.5% 11.8% 27.6% 30.7% 24.4% 100.0%
N 4 10 10 1 2 27
be Group IC Ql D% 14.8% 37.0% 37.0% 3.7% 7.4% 100.0%
¢ Group V N 81 33 42 14 9 179
Q1 D% 45.3% 18.4% 23.5% 7.8% 5.0% 100.0%
Total N 165 117 140 75 52 549
Q1 D % 30.1% 21.3% 25.5% 13.7% 9.5% 100.0%

The cross-tabulation (Figure 7) of the students’ perception of TLEIE classes and how much they are
used to TLEIE classes shows significant statistical differences between the students who are used to TLEIE and
those who are not used to TLEIE as well as how they perceive TLEIE classes (X2=282.281, p<.001, N=548).
Figure 7 shows that the more they are used to TLEIE classes, the more positive they feel toward them, whereas

when they are not used to TLEIE, they have more negative feelings toward it.
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Fig. 7 How much students are used to TLEIE classes and their perception of TLEIE classes

(2) As to the possible advantages of TLEIE

Notable attention should be given to the fact that the students in Group A and Group V have
comparatively much less experience of taking TLEIE classes than students in Group I. We may possibly say that
the students in Group A and Group V based their judgement on the few TLEIE classes they have taken. This, in
turn, has affected their knowledge and confidence in TLEIE classes. On the other hand, the students in Group |
based their judgement on their actual experiences taking TLEIE classes. To support this assumption, Table 11
shows that in all the questions asked about the possible advantages of TLEIE, students in Group | gave more
positive answers than those in Group A and Group V.

For the question as to whether “we can create a natural environment in which to use English,” 16.7%
of Group A and 21.7% of Group V disagree or almost disagree. One possible reason could be that Group A and
Group V students are not used to TLEIE classes, and thus they may feel awkward to speak in English with their
peers. As to the question if “it will be fun to study English in TLEIE classes,” the number of students who agree
drops significantly. Almost 38% of the students in Group A, 12% in Group |, and 43% in Group V disagree or
almost disagree with the statement that it will be fun to study English in TLEIE classes. As to whether they
agree that language is acquired by using it for real communication, we find higher percentages of agreement
(about 61% of Group A, 86% of Group |, and 64% of Group V). These results may highlight the students’
awareness that despite the challenges TLEIE poses to them, they need to have experiences using the language in
order to be able to speak it. Thus, amid the fear and anxiety presented by a foreign language, some positive

signs can be seen in the responses of Group A and Group V students.
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Table 11  Students’ perception as to possible advantages of TLEIE (GroupA: N=216, Group I: N=127, Group \V: N=180)

Totally Almost Neither Almost 'I_'otally Total
agree agree disagree disagree
Group A 44(20.4%) | 96(44.4%) | 38(17.6%) | 27(12.5%) 9(4.2%) | 214(99.1%)
1. We can create a natural
environment in which to use Group | 50(39.4%) | 57(44.9%) | 13(10.2%) 6(4.7%) 1(0.8%) | 127(100%)
English.
Group V 37(17.9%) | 68(32.9%) | 55(26.6%) 29(14%) | 17(7.7%) 205(99%)
Group A | 110(50.9%) | 75(34.7%) | 18(8.3%) 6(2.8%) 5(2.3%) | 214(99.1%)
ZErYgﬁs"rY'” have more exposure to oy | ge(67.79%) | 39(30.7%) | 2(1.6%) 0 ol 127¢200%)
Group V 84(40.6%) | 71(34.3%) | 30(14.5%) | 10(4.8%) | 10(4.8%) | 205(99.0%)
Group A 78(36.1%) | 91(42.1%) | 29(13.4%) [ 11(5.1%) 5(2.3%) | 214(99.1%)
3. Listening will become easier if
we are listening to English all the | Group | 64(50.4%) | 47(37.0%) [ 14(11.0%) 1(0.8%) 0| 126(99.2%)
time.
GroupV | 63(30.4%) | 61(29.5%) | 46(22.2%) | 25(12.1%) 7(3.4%) | 202(97.6%)
Group A 32(14.8%) | 73(33.8%) | 60(27.8%) | 40(18.5%) 9(4.2%) | 214(99.1%)
“Tfé“l‘éegltgszigb“”d vocabulary in | Groun 1 | 3930.79) | 53(a1.79%) | 3023.6%) |  4(31%) | 108%) | 127(100%)
Group V 35(16.9%) | 53(25.1%) | 70(33.8%) | 38(18.4%) | 10(4.8%) 205(99%)
roup 1% .6% A% 5% 5% 212(98.1%)
G A 11(5.1%) | 25(11.6%) | 96(44.4%) | 53(24.5%) | 27(12.5%
5. It will be fun to study English. Group | 20(15.7%) | 36(28.3%) | 55(43.3%) | 10(7.9%) 5(3.9%) | 126(99.2%)
Group V 11(5.3%) | 24(11.6%) | 85(41.1%) | 52(25.1%) | 30(14.5%) | 202(97.6%)
Group A 39(18.1%) | 90(41.7%) | 65(30.1%) | 12(5.6%) 6(2.8%) | 212(98.1%)
6. Language is acquired by using it
for real communication, so it is Group | 52(40.9%) | 56(44.1%) | 15(11.8%) 3(2.4%) 0| 126(99.2%)
good.
Group V 45(21.7%) | 63(30.4%) | 68(32.9%) | 16(7.7%) 8(3.9%) | 200(96.6%)
N(%)

Table 12 shows the comparison of the perceptions of the students, the JTESs, and the ALTs in regard to

the advantages of TLEIE. Interestingly, there is a notable similarity between the responses of international

course students and the ALTs. Their answers to all of the six questions show almost the same numerical values.

As for whether TLEIE class is intrinsically motivating (Question 5: “It will be fun to study English.”), the

average is the lowest in all groups, though only the answers of the academic and vocational course students are

inclined toward the negative side.

Table 12 Comparison of students’, JTEs’ & ALTs’ perceptions of possible advantages of TLEIE (by means)

Group A | Group | | GroupV | JTEs | ALTs
1. We can create a natural environment in which to use English. 3.6 4.2 34 3.7 4.1
2. We will have more exposure to English. 4.3 4.7 4.0 4.3 4.6
3. Listening will become easier if we are listening to English all the time. 4.1 4.4 3.7 3.8 4.4
4. Students can build vocabulary in TLEIE classes. 3.4 4.0 3.3 3.5 4.2
5. 1t will be fun to study English. 2.7 34 2.7 3.1 34
6. Language is acquired by using it for real communication, so it is good. 3.7 4.2 3.6 4.1 4.6

(5=totally agree, 4=almost agree, 3=neither, 2=not agree much, 1=totally disagree)
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(3) As to the possible disadvantages of TLEIE

For all questions except Question 3 (“I don’t think teachers will use the right level of English for
me.”), 60% to 70% of the students in Group A and Group V almost or totally agree to the disadvantages (see
Table 13). Here again, we have to note that the answers of Group A and Group V are more or less based on their
imagination due to lack of experience with TLEIE, whereas the answers of Group | are based on their actual
experiences of TLEIE classes. About 73% of Group A and 77% of Group V think they will feel troubled in
TLEIE classes, compared to the 24% of Group I. About 82% of Group A and 88% of Group V want their
teachers to explain in Japanese, compared to about 44% of Group |. For the answers to Question 3 (“I don’t
think teachers will use the right level of English for me.”), when compared to all other responses, fewer students
show a fear of their teachers’ use of an inappropriate level of English. This exception, we believe, would be
worth further consideration. As to Questions 4 to 6, comparatively higher percentages of students in Group I,
from 40% to 45%, almost or totally agree with the disadvantages. In addition, around 44% of the students in
Group | regard Japanese as useful when teachers are explaining, have doubts about students’ emotional

reactions, and are worried whether they will understand important points.

Table 13 Students’ perception as to possible disadvantages of TLEIE (Group A: N=216, Group I: N=127, Group V: N=180)

Totally Almost Neither Almost Totally Total
agree agree disagree | disagree
Group A | 94435%) | 63(29.2%) | 41(19%) | 12(5.6%) | 4(1.9%) | 214(99.1%)
. ' will be troubled if class is
conducted all in English, Group | 11(8.7%) |  19(15%) | 40(31.5%) | 42(33.1%) | 15(11.8%) | 127(100%)
GroupV | 104(50.2%) | 56(27.1%) | 33(15.9%) | 8(3.9%) | 4(1.9%) | 205(99%)
Group A | 116(53.7%) | 60(27.8%) | 29(13.4%) |  9(4.2%) 0| 214(09.19)
-1 would like teachers to explainin =\ [ 1612 606) | 40(31.5%) | 45(35.49%) | 18(14.2%) |  7(5.5%) | 126(09.2%)
Japanese.
GroupV | 131(63.3%) | 50(24.2%) | 19(9.2%) |  5(2.4%) o| 205(099%)
Group A | 32(14.8%) | 53(24.5%) | 92(42.6%) | 29(13.4%) | 6(2.8%) | 212(98.1%)
. I don’t think teachers will use the
right level of English for me Group | 3(2.4%) | 12(9.4%) | 49(38.6%) | 39(30.7%) | 22(17.3%) | 125(98.4%)
GroupV | 45(21.7%) | 36(17.4%) | 88(42.5%) | 26(12.6%) | 9(4.3%) | 204(98.6%)
Group A 80(37%) | 81(37.5%) | 39(18.1%) |  13(6%) 0| 21398.6%)
: :r;‘ggrf::t’%tc')’i‘;‘:”m understand | roun 1 | 150118%) | 3326%) | 4737%) | 23(18.1%) |  5(3.9%) | 123(06.9%)
GroupV | 75(36.2%) | 56(27.1%) | 53(25.6%) | 11(5.3%) | 6(2.9%) | 201(97.1%)
Group A | 96(44.4%) | 66(30.6%) | 44(20.4%) | 7(32%) | 1(05%) | 214(99.1%)
. Explanation is often much more
efficiently done in Japanese. Group | 20(15.7%) | 36(28.3%) | 50(39.4%) | 13(10.2%) 4(3.1%) | 123(96.9%)
GroupV | 83(40.1%) | 59(28.5%) | 55(26.6%) |  8(3.9%) o| 205(099%)
Group A | 83(38.4%) | 62(28.7%) | 58(26.9%) | 8(3.7%) |  3(1.4%) | 214(99.1%)
' gfslfﬁgtft "rf;cr’ef"s"ke Englishwill | Group 1 | 23(18.19%) | 33(26.0%) | 46(36.20%) | 15(11.8%) |  7(5.5%) | 124(97.6%)
GroupV | 79(38.2%) | 48(23.2%) | 63(30.4%) | 10(4.8%) |  4(1.9%) | 204(98.6%)
NCG)

In Table 14, we observe that the answers provided by most of the groups of the students, the JTEs,
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and the ALTs are leaning toward agreeing with the disadvantages of TLEIE. However, a couple of exceptions
should be noted in the students’ answers for Group | and in the answers by ALTSs to Question 1 which concerns
the students being troubled in TLEIE classes. A similar exception is observed in the students’ answers for Group

I regarding Question 3 which concerns whether teachers would use the right level of English for the students.

Table 14 Comparison of students’, JTES” & ALTs’ perceptions of possible disadvantages of TLEIE (by means)

Group A | Group | | Group V JTEs ALTs
1. I will be troubled if class is conducted all in English. 4.1 2.8 4.2 4.3 2.9
2. I would like teachers to explain in Japanese. 4.3 3.3 45 44 3.8
3. I don’t think teachers will use the right level of English for me. 34 2.5 34 34 3.2
4. 1 will sometimes not understand important points. 4.1 3.2 3.9 4.1 3.6
5. Explanation is often much more efficiently done in Japanese. 4.2 34 4.1 4.0 3.4

(5=totally agree, 4=almost agree, 3=neither, 2=not agree much, 1=totally disagree)

(4) As to how students want their teachers to help them to understand their teachers’ English

As stated a number of times above, the answers of the students in Group | are based on their
experiences. Thus one should consider their answers as a valuable source, especially for foreign language
acquisition of the senior high school level. According to their answers, repeating has helped them the most,
followed by (in order of importance) using gestures, using easy English, speaking slowly (see Figure 8). On the
other hand, as stated above, the students in Group A and Group V do not have as much experience taking TLEIE
classes. The responses of these groups of students suggests their preference for translation which placed first or
second, contrary to fifth place among Group I. The difference observed is significant among the three groups,
which is worth further analysis and research.

160

140

120

100

80

N 60 L Group A

40 OGroupl

20 o Group V

speak slowly repeat use easy use gestures show realia act translate into
English Japanese

Figure 8 How the students want their teachers to help them to understand their teachers’ English

As we compare the students’ responses with those of the teachers (see Table 15), “speaking slowly”
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and “repeating” are popular among both teachers and students. We note a big difference in percentage when
comparing these with “using easy English.” While more than 90% of the JTEs and the ALTs try to use easy
English, only about 30% to 45% of the students say they want their teachers to use easy English. As for
translation, JTEs are not translating as much as their students in Group A and Group V would like them to.
However, we still need to keep in mind that the students in Group I, based on their actual experiences with
TLEIE, regard speaking slowly, repeating, using easy English, and using gestures as the top four methods that
they want their teachers to employ.

Table 15 What students want their teachers to do to help them understand their teachers’ English & What JTEs &

ALTs do
Group A Group | Group V JTEs ALTs

speak slowly 116 (53.7%) 55 (43.3%) 101 (56.1 %) 101 (77.1%) 21 (100.0%)
repeat 142 (65.7%) 73 (57.5%) 92 (51.1 %) 105 (80.2%) 21 (100.0%)
use easy English 79 (36.6%) 57 (44.9%) 53 (29.4 %) 118 (90.1%) 19 (90.5%)
use gestures 79 (36.6%) 59 (46.5%) 70 (38.9%) 63 (48.1%) 19 (90.5%)
show realia 37 (17.1%) 23 (18.1 %) 60 (33.3 %) 39 (29.8%) 13 (61.9%)
act 20 (9.3%) 11 (8.7%) 29 (16.1 %) 29 (22.1%) 14 (66.7%)
translate into Japanese 120 (55.6%) 37 (29.1 %) 114 (63.3%) 51 (38.9%) 7 (33.3%)

(5) Comments of the students

Among the six positive comments, four comments were by students in the international courses. They
said their classes were already conducted in English and that TLEIE was very good, or better. The other two
comments were by students in academic courses, and they said it would be good to get used to English.

There were 17 negative comments; four by academic course students, two by international course
students, and 11 by vocational course students. Six students said they did not like English. Five students were
against TLEIE because it would be difficult to understand. Two students said they could not find any reason to
study English. One student wrote that they might as well not listen to JTEs’ English if it was not good.

Three other comments were neutral. One student expected a change in teaching styles. Another
student stated a wish for teachers to work hard to make their classes interesting and understandable. Another

student suggested that teachers should consider students’ likes and dislikes regarding English.

4.  Discussion
In the previous chapter, we reported the results of our survey in order to answer the three research
questions below:
(1) What are the reactions of English teachers and students to the MEXT’s idea? To what extent do they
accept the idea?
(2) What are the factors affecting their reactions?
(3) How are the teachers trying to accommodate themselves to the change?
In this chapter, we will discuss what we should think of while reading the teachers’ and students’

reactions and what we could do to overcome the difficulties they perceive.
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4.1  On the SHS teachers’ and students’ perceptions

We saw that more than half of the JTEs and 81% of the ALTs accept the MEXT’s idea of
conducting their English classes basically in English, whereas about 16% of the JTEs and none of the ALTs
disagree. As for students, their perceptions vary from one course to another. As we saw in Section 3.3.2, about
34% of the students in academic courses and 45% of the students in vocational courses said they would be
greatly troubled in TLEIE classes, and only about 13% to 14% of the students in those courses think it is good
or very good. On the other hand, among the students in international courses majoring in English, about 55% of
them think it is good or very good, but only 17% of them say they will be greatly troubled or that it is not good.
We saw a significant statistical relationship between how much they are used to TLEIE and their attitudes
toward TLEIE. Other factors affecting their negative attitude could be their English proficiency levels and the
like or dislike of English. However, we failed to collect this data in the survey. We need to look further into the
factors causing the JTESs to disagree and the students to have negative reactions.

There seem to be two key issues related to students’ negative attitude. One is whether students
understand TLEIE classes, and the other is whether TLEIE would make negative students more negative, i.e.
whether TLEIE can really contribute to their intrinsic motivation. The latter is an affective aspect we need to
think about. When JTEs and ALTSs were asked about the possible advantages of TLEIE, a high percentage of
them agreed on the advantages we presented except regarding the question related to intrinsic motivation, which
registered low agreement among both the JTEs and the ALTs. The observed negativity in regard to the intrinsic
motivation parallels their responses to one of the possible disadvantages that read, “Students will be confused if
the class is conducted all in English.” Although the survey showed that many students understood the need for
using English for real communication in order to acquire the language, a comparatively higher percentage of the
students disagreed that it would be fun to study English in TLEIE classes, and quite a high percentage of the
students agreed that students who dislike English would dislike it more in a TLEIE format.

On the part of JTEs, the survey showed that there are high demands for the reform of English tests in
university entrance examinations, for systems to allow individual teachers to get training freely, for systems at
each school that would allow teachers to support one another and to train themselves, and for the improvement

of their own English abilities.

4.2 To get ready for the change
In this section, we are going to address the following challenges revealed in the survey:
(1) Linguistic challenge posed on students in TLEIE classes
(2) Affective challenge posed on students in TLEIE classes
(3) Need for support for teachers in TLEIE classes

We will discuss how these challenges could be overcome.

4.2.1  Linguistic support for students
First, there should be linguistic support for students. As we saw in Section 3.3.2, more than 50% of
the students said they wanted their teachers to “speak slowly” and “repeat,” and more than 40% of the students
wanted them to “use easy English” and “use gestures.” When teachers speak slowly and repeat, using the
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prosody of English (such as pitch, intonation, and stress), emphasizing key words and/or repeating them will
help students understand. To use easy English means that teachers use teacher-talk modification strategies. Also,
the use of error-correction techniques, questioning techniques, and paraphrasing techniques will help students
understand. In addition, students should be taught communication strategies for any communication breakdown.
Using topics of students’ interest, giving time to plan and think, providing a glossary, and teaching useful
expressions for discussion and fillers will help students too (Yamagishi et al, 2010: 116-118, Oshita, 2001, etc.).

Teachers’ use of the Japanese language can be an option. Quite a high percentage of the students in
academic and vocational courses said they wanted their teachers to translate into Japanese. Although we are
basically pursuing TLEIE, teachers may sometimes use the code-switching technique, i.e., switch the languages,
when necessary and appropriate. Yoshida and Yanase (2003: 71-75) suggest that there are two stages when
Japanese can be used. Firstly, when students have acquired BICS and CALP' in Japanese and still are
beginning learners of English, explanation in Japanese would be useful to develop writing skills of a BICS level.
Secondly, when they have acquired Japanese BICS and CALP and English BICS, effective use of Japanese
should be most useful, as the goals of English language study move on from BICS to CALP.

JTEs’ and ALTs’ reflection on their own language will help them understand how much and in what
way they are talking to their students. Peppard (2010) suggests recording one’s own class and examining the
quantity and quality of one’s talk. In a communicative class, the less teachers talk and the more students talk,
the better. As for the quality of the talk, teachers could reflect on how much they are being a facilitator of
language activities. They could also observe the level of effectiveness in scaffolding, paraphrasing, error
correction, questioning, and so on. It will help a great deal if teachers reflect on the language they use as well,
by considering the extent to which they are using the language students have learned. Both JTEs and ALTs
should read the textbooks their students will have used in elementary school and junior high school in order to
learn what language their students are familiar with.

Then, the choice of textbooks appropriate for students’ language levels becomes very important. In a
TLEIE class, it is very important to use the language students are familiar with, which means that the textbooks
they use should also have a lot of lexically and grammatically familiar items for students, so that they will have
less difficulty understanding them. With such textbooks, it will be easier to have students form the habit of

guessing the meanings of new language elements from context and other clues.

4.2.2  Affective support for students

As we saw in the survey of students’ perception of TLEIE, students, especially in academic and
vocational courses, are anxious, fearing that they would not understand the TLEIE classes. Now, we need
affective support for students more than ever. We need to increase the opportunities where students can gain a
sense of self-efficacy. Teachers should be advised to value their students’ efforts to speak in English, i.e., have a
positive attitude toward communication. Students should be encouraged to set their own goals and then be
motivated to achieve their own goals. Especially in communicative classes, successful communication gives

students a great deal of confidence and raises their intrinsic motivation. The success of communicating not only

12 BICS=Basic Interpersonal Communication Skills, CALP=Cognitive Academic Language Proficiency
cf. Section 2.3 (1) of this article.
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with their peers but also with ALTs and speakers of languages other than Japanese will offer opportunities for

students to experience a sense of self-sufficiency in English, which will further increase motivation.

4.2.3  Need for support for teachers

First, there needs to be clear evaluation criteria for evaluating students’ communication abilities if we
are to aim at developing them. Quite a high percentage of the JTEs (72.5%) said that reform of English tests in
university entrance examinations is important or very important. As we discussed in Section 2.3, Terashima
(2009:103) states that simple “translation questions have disappeared from most entrance examinations of
‘top-rank universities’.” However, as long as the university entrance examinations are still paper-based, with
many high school students clearly aiming to succeed at those tests, the goals of TLEIE will not be clear. It will
be ideal fpr a framework of reference, such as the CEFR™, to be created, which would state the levels of
communication abilities required and which students at different schools could use to clarify their goals.

Second, teachers should be given the freedom and time to get individual training. As we have seen,
more than 90% of the JTEs said they would need to improve their English abilities; more than 80% of them
indicated the necessity for systems inside their own schools which would contribute to their support and suit the
ability and individual needs of their students and schools; and 87% of them said they would need systems to
allow individual teachers to get training freely when they need it. One additional and very significant point
should be considered as well: As Mori (2007) and others report, English teachers are overworked and one could
easily see their professional environment as significant cause for the decline of productivity and creativity,
especially in a TLEIE classroom. If we are to successfully achieve educational reform, we need to provide a
good working environment with adequate time and freedom for teachers to train themselves and to help each
other (Walter & Tsuido, 2008).

As for options for teachers to choose from, educational boards could provide teacher training in the
areas discussed in Section 4.2.1. Guiboke (2008) suggests the importance of “teacher-talk training” in the
following areas:

- Communication strategies

- Conversational repair strategies

- Corrective feedback strategies

- Error-correction techniques and options

- Teacher-talk modification strategies

- Questioning techniques

- Grammatical and lexical simplification training

- Learning how to use effective nonverbal communication devices

- Learning to utilise supra-segmental aspects of language

3 CEFR: the Common European Framework of Reference for Languages
“The Common European Framework provides a common basis for the elaboration of language syllabuses, curriculum
guidelines, examinations, textbooks, etc. across Europe. It describes in a comprehensive way what language learners
have to learn to do in order to use a language for communication and what knowledge and skills they have to develop so
as to be able to act effectively. The description also covers the cultural context in which language is set. The Framework
also defines levels of proficiency which allow learners’ progress to be measured at each stage of learning and on a
life-long basis.” (Council of Europe, 2001: 1)
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- Training for different code-switching options and models
Another aspect of TLEIE classes is that they are student-centred, so that the teacher’s role is more of a facilitator.
As some JTEs claimed in our survey, they feel they are in need of role models since most JTEs lack the
experience of being taught in TLEIE classes. Providing templates, ideas for teaching plans, and role models for
teachers will be helpful for them.

5. Conclusion

This paper has discussed senior high school students’ and teachers’ perceptions about the use of
English as a main language of instruction in English classes. We saw that students would need linguistic and
affective support in TLEIE classes, and for that purpose, teachers would be advised to modify teacher-talk
accordingly and value students’ positive attitude toward communication. We also discussed the need to set up
systems to support teachers in getting individual training and cooperating with their colleagues.

The MEXT is trying to bring about a change in the approaches to English language education in Japan.
They are aiming to develop students’ communication abilities so that they will be able to utilise them in this
globalised society. However, change takes time. Teachers are struggling day by day to provide students with
what they think suits them best. There should be well-grounded support for teachers and students from the
administration. Teachers should have a variety of training options to choose from, along with the time and
financial assistance needed to make training possible. We recognize that the questions surveyed and discussed
here are significant and require the empirical evidence from not only administrative organizations but also from
those most impacted, the students and teachers. Ultimately, we hope this paper brought to light some of the

challenges students and teachers are facing and has given some direction as to how they could be overcome.
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Appendix 2 Questionnaire to the ALTs

Questionnaire on the Use of English Language in SHS English Classes

This questionnaire is to ask you how you perceive the use of the target language (English) in your senior high school English
classes. The results of the survey will be analysed statistically, and your anonymity will be preserved in any form of the presentation
of the survey results.

Please check(v) an appropriate answer/answers when choice are given.

We thank you in advance for your kind cooperation.

1. The Ministry of Education (hereafter, MEXT) announced the New Course of Study for Senior High Schools in March 2009,
which is to be implemented in 2013. In it, they state that “In teaching the subjects related to English language, considering the
characteristics of the subjects, in order to enrich the opportunities for students to be exposed to English and to make class itself
a situation where English is used for real communication, class should be basically conducted in English. In doing so, due
considerations should be paid so that English suitable for students’ comprehension levels is used (translated into English by H.
Yamada).”

What do you think of this statement?

(1 Totally Agree

[J  Almost Agree

[J  Neither Agree nor Disagree

[0  Almost Disagree

[0 Totally Disagree

2. Below is a list of possible positive reasons for “teaching English in English.” Please check how you feel about each statement.
Totally Almost | Neither Almost | Totally
agree agree agree  nor | disagree | disagree
disagree

1 We can create a natural environment to use English.

2 Students will have more exposure to English.

3 Listening will become easier for the students if they are listening
to English all the time.

4 Students can build vocabulary by being taught in English.

5 Students will be intrinsically motivated in such a class.

6 Language is acquired by using it for real communication.

7 Other reasons:

3. Below is a list of possible negative reasons for “teaching English in English.” Please check how you feel about each statement.

Totally Almost | Neither Almost | Totally
agree agree agree  nor | disagree | disagree
disagree

1 Students will be confused if the class is conducted all in English.

2 Students with low English ability need guidance in Japanese
language.

3 Itis difficult to find the right level of English to use for students.

4 Students will sometimes not understand very important points.

5 Explanation is often much more efficiently done in Japanese.

6 JTEs will have a difficult time speaking English all the time.

7 Other reasons:

4. How much Japanese do you use in SHS class?

O Never

O Rarely
O  Alittle
O Alot

5. How much of your class is conducted in English?
O  Itisup to the JTES who team-teach with me
O  Only for the presentation of language materials
O  Mostly in English
O  Allin English
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How do you make your English comprehensible for your students? Please check all the methods you use.

OoOoooooooo

By slowing down
By repeating
By using easier English
By using gestures
By using realia (pictures, real objects, etc.)

By translating it into Japanese
By asking JTE to translate it into Japanese or explain in Japanese

Please give us your background information.
What did you major in at university?
UJLinguistics  [JEducation  [JOther
CJLinguistics  [JEducation  [1Other

BAin CJTESOL(TEFL)
MA in CJTESOL(TEFL)

How long have you been teaching as an ALT?

O
O
O
O

Less than 1 year
1 year ~ less than 2 years

2 years ~ less than 3 years
3 years ~

How long have you been teaching at senior high school level?

O
O
O
O

Less than 1 year
1 year ~ less than 2 years

2 years ~ less than 3 years
3 years ~

Please check the type of school you are working at.

O
O
O
O
O

School with academic courses only

School with academic courses and international course(s)
School with vocational courses and international course(s)
School with vocational courses only

Part-time / distance-learning school

If you have any comments on the English language education in Japan in general, please write below:

This is the end of the survey. Thank you very much for your kind cooperation.

If you have any comments on this survey, please write below or email us.

Thank you very much!
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Appendix 3 Questionnaire to the students
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